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Abstract 
This research aimed to find the improvement of the students’ Pronunciation Accuracy and Fluency by 
using Cooperative Language Learning  at Akademi Bahasa Asing Balikpapan at Third Semester Students 
in Balikpapan East Kalimantan in the 2018/2019 Academic Year. Cooperative Language Learning was 
used in a Classroom Action Research (CAR). The research had been conducted in two cycles, each cycle 
consist of four meetings. It employed Pronunciation test as instrument. A number of research subjects 
were 37 students in third semester. The instruments were test and observation. The research findings 
showed that Cooperative Language Learning could improve the students’ Pronunciation mastery from 
cycle I to cycle II. The students’ achievement from D-Test to cycle I was 12.50%, and after finishing 
cycle II the students’ achievement became 16.27%. Based on the research findings, the researcher 
concludes that Cooperative Language Learning gave a significant contribution in learning process of 
Pronunciation accuracy and fluency. 
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Introduction 
Problems in teaching and 
learning English as a Foreign Language 
(TEFL) relates to both lecturers and 
learners.  A distinction is commonly 
made between foreign language (LF) 
learning and second language (L2) 
learning. In foreign language (LF) 
learning the target language is studied in 
a school setting in a classroom. In 
second language (L2) learning the new 
language is initially learned without the 
aid of formal instruction, through 
exposure in a natural setting (Keeves & 
Darmawan, 2017)  
This problem is partly affected 
by teaching methods. To date, a focus on 
student-centered learning may well be 
the most important contribution of 
constructivism. Therefore, discusses 
constructivism learning theory as a 
paradigm for teaching and learning. 
Constructivism is a learning theory 
found in psychology which explains how 
people might acquire knowledge and 
learn. It therefore has direct application 
to education. The theory suggests that 
humans construct knowledge and 
meaning from their experiences 
(Olusegun, 2015). 
The teaching cooperative 
learning method refers to a systematic 
instructional method in which students 
work together in small groups to 
accomplish shared learning goals. The 
data in a large amount of research 
shows, compared with competitive and 
individualistic efforts, cooperation has 
positive effects on a wider range of 
outcomes (Zhang, 2010). 
There is no doubt that 
Cooperative Learning can be used as an 
effective approach to encourage students 
to work together as one team inside the 
class (Mahmoud, 2018). He stated that 
In fact, the spirit of competitiveness and 
the domination of individualism may be 
reduced and lessened through adopting 
the approach of cooperative learning that 
provides a supportive learning 
environment for students in which they 
can acquire and exchange ideas, 
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information and knowledge. In writing 
class, small groups can be used to create 
communication, interpersonal and team 
skills as members of each group do not 
have the same background or ability in 
EFL writing. This sort of variety helps 
students within each group support their 
peers as they can complement each 
other’s strengths and weaknesses in EFL 
writing; some of them may have strong 
background in vocabulary or grammar 
while other students may have good 
background about the topic they are 
discussing. Following this way, low 
level students can benefit from their 
strong-level peers’ feedback with regard 
to their grammatical, vocabulary, 
punctuation and spelling mistakes, and at 
the same time good students will feel 
satisfied and proud that they had a 
significant role in helping their low level 
classmates (Mahmoud, 2018). 
Lecturers often provide 
insufficient opportunities for learners to 
practice English. To make the situation 
worse, both lecturers and learners 
frequently use Indonesian language 
throughout English classes. As according 
to Saricca (2018) all students are 
different and each have their own way of 
processing how they learn something 
new. The two main teaching and 
learning methods in our world today are 
active learning and traditional lecture. 
Both these methods are significant in 
their own way. There is something more 
people can do to educate students with 
enthusiasm and interest, rather than 
students dreading to sit through another 
lecture. Instead of old time lectures 
where only the lecturer speaks and 
students listen. Active learning is 
student-centered, an open setting where 
students can feel the freedom to express 
what they know and what they want to 
know more about, and active learning 
revolves more on listening to the student, 
not having the student just listen. 
Lecturers should take the initiative to 
give students the opportunity of full 
communication and voice in the 
classroom.  
Active learning approaches also 
often embrace the use of cooperative 
learning groups, a constructivist-based 
practice that places particular emphasis 
on the contribution that social interaction 
can make (Brame, 2015). The active 
learning is necessarily use to teaching 
language learning, especially English. 
English as a foreign language (EFL) in 
Indonesia is different to English as 
second language in most common wealth 
countries. As it also stated by Nguyen 
and Terry (2017) that language learning 
strategies, particularly within the tertiary 
environment, have moved beyond rote 
learning, grammar exercises and primary 
and high school approaches to language 
development. The current strategies and 
processes of language learning at the 
tertiary level are also dependent on many 
factors such as individual aptitude, 
perseverance, hard work, and the teacher 
and student’s positive attitudes. 
According to Gillies (2016), 
cooperative learning is widely 
recognized as a pedagogical practice that 
promotes socialization and learning 
among students from pre-school through 
to tertiary level and across different 
subject domains. It involves students 
working together to achieve common 
goals or complete group tasks – goals 
and tasks that they would be unable to 
complete by themselves.  
The statement is also supported 
by Herrman (2010) that cooperation 
exists when individuals work together in 
a group in order to promote both their 
individual learning outcomes as well as 
the learning outcomes of their peers. 
According to this theory, cooperation is 
most effective when students perceive 
that they share similar goals and when 
the individual members’ goals are 
positively dependent on the actions of 
the group. Such positive interdependence 
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is assumed to enhance promotive 
interaction, that is, students encouraging 
and helping each other to reach their 
goals, students giving each other 
feedback, students challenging each 
other’s’ conclusions and reasoning, and 
students taking the perspectives of others 
to better explore different points of view. 
Promotive interaction, in turn, is 
expected to lead to higher academic 
achievement. 
 
Research Method 
The method that is used in this 
research was a Classroom Action 
Research (CAR). It was conducted 
through two cycles to observe the 
students’ improvement in Pronunciation 
English through Cooperative Language 
Learning. This part covers research 
location, research time and research 
cycle, as follows: This research will take 
place at Akademi Bahasa Asing 
Balikpapan at North Balikpapan District, 
East Kalimantan especially the second 
semester in 2018/2019 academic years. 
The research will do at early of April 
until the end of December, 2018. The 
research is conducted through two 
cycles. Each cycle consisted of four 
steps; they were planning, action, 
observation and reflection. The aim of 
this point was observing the students’ 
improvement in Pronunciation by using 
Cooperative Language Learning.  
Research variables and indicators 
used in this research were two variables, 
they were: Independent Variable; which 
is the independent variable is the use of 
Cooperative Language Learning to 
improve the students’ Pronunciation 
mastery. It is an approach that was used 
by the lecturer at the classroom during 
teaching and learning process. The 
second variable is Dependent Variable; 
which is the dependent variable 
consisting of accuracy and fluency in 
Pronunciation mastery with the 
indicators as follows: a. the indicators of 
accuracy: pronunciation and vocabulary; 
and b. the indicator of fluency: self -
confidence. 
Research Instruments was 
implemented first methods of Tests will 
use to asses and examine the students’ 
Pronunciation mastery. The researcher 
will give tests in each cycle to find out 
the improvement of the students’ 
Pronunciation mastery and effectiveness 
of using Task -Based Approach to 
improve the students’ Pronunciation 
mastery. The second method was 
Observation sheet will use to collect data 
about the students’ participation in 
teaching learning process in 
Pronunciation and implementing 
Cooperative Language Learning. 
The subject of the study taught the 
third semester students of Akademi 
Bahasa Balikpapan, East Kalimantan 
especially the 2018/2019 academic year. 
The students consist of 37 students. The 
technique of data collection uses in this 
research is as follow: firstly; 
Pronunciation test will use at the end of 
every cycle by using criteria of 
Pronunciation test to measure students’ 
Pronunciation improvement. Secondly; 
Observation would be used to measure 
the students’ participation during the 
teaching and learning process by using 
Cooperative Language Learning. 
 
Result and Discussion 
In this section, the researcher 
describes the result of data analysis 
based on the problem statement. The 
result of data analysis indicates that there 
is an improvement of the students’ 
Pronunciation mastery through 
Cooperative Language Learning 
Approach at the third semester of 
Akademi Bahasa Asing Balikpapan  
Balikpapan, East Kalimantan. The 
students’ improvement could be seen 
clearly in the following explanation: 
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The Improvement of the Students’ 
Pronunciation Accuracy 
The improvement of the students’ 
Pronunciation accuracy, which focused 
on pronunciation and vocabulary as 
indicators at the first year students of  
Akademi Bahasa Balikpapan, East 
Kalimantan as result of the students’ 
assessment of cycle I and cycle II are 
described as follows: 
 
 
 
The table above shows that the 
Cooperative Language Learning 
improves the Pronunciation accuracy of 
the students from D-test to cycle I and 
cycle II In which cycle II is greater than 
cycle I and D -test. About the mean 
score of Pronunciation accuracy in cycle 
II, the students get 70.60, greater than 
cycle I and D -test where the students get 
54.13 or fair and the students get 41.04 
in D-test of Pronunciation accuracy. It 
indicates that the improvement of the 
students’ Pronunciation accuracy is 
13.09 in D-test to cycle 1, the 
improvement in cycle 1 to cycle II is 
16.47, and the improvement in D -test to 
cycle II is 29.56. It indicates that 
Cooperative Language Learning method 
improves students’ Pronunciation 
mastery significantly. 
To see clearly the improvement of 
the students’ Pronunciation accuracy, the  
The chart above shows the 
improvement of the students’ 
Pronunciation accuracy. In cycle II is 
higher 6.4 than cycle I is 4.8 and D-Test 
is 3.4. It also shows that the result of D -
Test is the lowest achievement. After 
evaluation in cycle I and cycle II, there is 
a significant improvement of the 
students’ Pronunciation accuracy that 
shown clearly in the chart after taking an 
action in cycle through Cooperative 
Language Learning. 
 
The Improvement of the Students’ 
Pronunciation Fluency 
The application of Cooperative 
Language Learning in improving the 
students’ Pronunciation fluency deals 
with self-confidence as indicator at the 
third semester students of Akademi 
Bahasa Balikpapan, East Kalimantan. As 
result of the students’ assessment of 
cycle I and cycle II is described as 
follows: 
 
 
 
Indicators Scores (%) Improvement (%) 
 D-test Cycle I Cycle II DT C 
I 
CI
 C
II 
DT CII 
Self- confidence 43.56 55.48 71.54 11.92 16.06 27.98 
 
 
 
 
 
 
 
Indicators 
Scores (%) Improvement (%) 
D-test Cycle I Cycle II D 
T C I 
CI 
CII 
DT 
C II 
Pronunciation 42.18 54.64 69.94 12.46 15.3 27.76 
Vocabulary 39.91 53.62 71.27 13.71 17.65 31.36 
∑x 82.09 108.26 141.21 26.17 32.95 59.12 
Table 1: The Improvement of the Students’ Pronunciation Accuracy 
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The table above shows that the 
Cooperative Language Learning also 
improves the Pronunciation fluency of 
the students from D-test to cycle I and 
cycle II, in which cycle II is greater than 
cycle I and D -test. About the mean 
score of Pronunciation fluency in cycle 
II, the students get 71.54, greater than 
cycle I and D -test where the students get 
55.48 and the students get 43.56 in D-
test of Pronunciation fluency. It indicates 
that the improvement of the students’ 
Pronunciation fluency is 11.92 in D-test 
to cycle I, the improvement in cycle I to 
cycle II is 16.06, and the improvement in 
the D -test to the cycle II is 27. 98. It 
also indicates that the students’ 
Pronunciation mastery improved 
significantly through the use of 
Cooperative Language Learning. 
To see clearly the improvement of 
the students’ Pronunciation fluency, the 
researcher presents the chart 2. 
 
 
 
The chart above shows the 
improvement of the students’ 
Pronunciation fluency in cycle II is 
higher 71.54 than cycle I is 55.48 and D-
Test is 43.56. It also shows that the 
result of D -Test is the lowest 
achievement. After evaluation in cycle I 
and cycle II, there is a significant 
improvement of the students’ 
Pronunciation accuracy that shown 
clearly in the chart after taking an action 
in cycle through Cooperative Language 
Learning. 
The Improvement of Students’ 
Pronunciation Mastery 
The improvement of students’ 
Pronunciation mastery through the use of 
Task -based Approach is dealing with 
Pronunciation accuracy and 
Pronunciation fluency. The improvement 
of the students’ Pronunciation mastery 
that covers accuracy and fluency can be 
seen clearly in the following table 3. 
 
Table 3: The 
Improvement of the 
Students’ Pronunciation 
MasteryVariables 
Score (%) Improvement (%) 
 
 
 
 
D-Test 
 
 
Cycle I 
 
 
Cycle II 
D 
T C I 
CI 
CII 
DT 
C II 
Accuracy 41.04 54.13 70.60 13.09 16.47 29.56 
Fluency 43.56 55.48 71.54 11.92 16.06 27.98 
∑x 84.6 109.61 142.14 25.01 32.53 57.54 
 
 
X 
42.3 54.80 71.07 12.50 16.27 28.77 
 
 
The table above shows that the 
students’ Pronunciation mastery 
improves from D -test to cycle I and 
cycle II. In which cycle II is greater than 
Cycle I and the D -test. The mean score 
of Pronunciation mastery in the cycle II, 
the students get 71.07 or good greater 
than cycle I, the students get 54.80 or 
fair and the students get 42.3 or poor in 
D-test. It indicates that the improvement 
of the students’ Pronunciation mastery is 
12.50 in D-test to cycle I, the 
improvement from cycle I to cycle II is 
16.27, and the improvement from D -test 
to cycle II is 28.77. It indicates that the 
students’ Pronunciation mastery 
improved significantly through the use 
of Task -based Approach. 
To see clearly the improvement of 
the students’ Pronunciation mastery, the 
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researcher presents in the following chart 
3. 
The chart above shows that the 
students’ Pronunciation mastery 
improves from D-test to cycle I and 
cycle II. In which cycle II is the highest 
of all. Then, cycle II is higher than cycle 
II. The mean score of Pronunciation s 
kill in cycle II is 71.07. Then, the mean 
score of the students in cycle I is 5 4.80 
and the students get 42.30 in D-test. 
3. The Improvement of 
Students’ Activeness in the Process of 
Teaching and Learning. 
The result of observation of the 
students’ activeness in teaching and 
learning process toward of the 
application of Cooperative Language 
Learning in improving the students’ 
Pronunciation mastery at the third 
semester students of Akademi Bahasa 
Asing Balikpapan, East Kalimantan in 
class which is conducted in 2 cycles 
during 8 meetings is taken by the 
observer through observation sheet. It 
can be seen clearly through the 
following table: 
Table 4: The Observation Result of 
the Students’ Activeness in Teaching 
and Learning Process. 
 
Cycles Meetings Percentages Averages Improvement 
I I 
II 
III 
IV 
42.42% 
51.38% 
57.57% 
59.45% 
 
52.70% 
 
 
 
22.35% 
II I 
II 
III 
IV 
73.38% 
72.79% 
74.32% 
79.72% 
 
75.05% 
 
 
The table above shows that the 
average of the students’ activeness in 
teaching and learning process in each 
cycle through observation sheet by 
observer. The percentages of the cycle I 
from the first meeting t o the fourth 
meeting are 42.42%, 51.38%, 57.57%, 
and 59.45%. Moreover, the percentage 
of the cycle II from the first meeting to 
the fourth meeting are 73.38%, 72.79%, 
74.32%, and 79.72%. In addition, the 
average score in every cycle, in cycle I is 
52.70% and in cycle II is 75.0 5%.   
As the result, the improvement of 
the students’ activity is 22.35%. 
The students’ observation in 
learning Pronunciation by Using 
Cooperative Language Learning at the 
Third semester students of Akademi 
Bahasa Asing Balikpapan, East 
Kalimantan in class. In chart above, 
presents the students’ situation during 
teaching learning process in  
 
 
Pronunciation from cycle I to the 
cycle II. From the chart, it’s known that 
there is changing of students’ situation 
of learning Pronunciation from cycle I to 
cycle II. The student s’ participation in 
learning Pronunciation within the mean 
score is 52.70% and change to be 
75.05%. As it can be seen that the 
improvement of the students’ activity 
from cycle I to cycle II is 2 2.35%. 
 
Conclusion  
The use of Cooperative 
Language Learning can increase the 
students’ Pronunciation accuracy. This 
lead the conclusion that implementation 
of this approach is much needed in 
English language teaching and learning 
especially in Pronunciation. The 
students’ score in the cycle I is 55.02 and 
it gets improve after cycle II, it is 70.60. 
 Cooperative Language Learning 
can improve the students’ Pronunciation 
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fluency in which the improvement is 
dealing with self confidence. They are 
excited to the given topics because the 
topics deals with the real -life 
conversation, so it’s easy for them to 
make conversations and present them in 
front of the classroom with their own 
group. The students’ average score of 
fluency in cycle I is 55.48 but in cycle II 
is 71.54. 
 Cooperative Language Learning 
motivates the students in teaching and 
learning process. The students’ 
participation in learning Pronunciation 
within the mean score is 52.70% in 
Cycle I and change to be 75 .05% in 
Cycle II. Based on the research findings, 
the researcher concludes that 
Cooperative Language Learning gave a 
significant contribution in learning 
process of Pronunciation accuracy and 
fluency 
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